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I nt roduct ion 

 

This series has been very successful, with a large num ber of addit ional ent r ies.  

  

There are two sect ions in the exam  paper, equally weighted.  I n Sect ion A, 

candidates have a choice between the unseen poem  and the unseen prose 

ext ract .  I n Sect ion B, they can choose Quest ion 3, which has two nam ed poem s 

or Quest ion 4, in which one poem  is nam ed and the candidate chooses a suitable 

poem  to discuss with it .   

 

I n both sect ions a full range of m arks were awarded.  Responses varied from  the 

very br ief and basic to the fully developed assured and percept ive.  Overall,  the 

qualit y of responses across the paper was good, with som e not iceably 

outstanding answers.  Responses for Sect ion A often seem ed to be st ronger than 

the taught  poem s in Sect ion B, with several candidates cont inuing on ext ra 

paper. 

 

 

Sect ion A 

 

For this series, there were m ore responses to the unseen poem  than there were 

to the unseen ext ract , but  each quest ion was awarded a full range of m arks.  

  

Careful close reading of the unseen poem  or ext ract  is essent ial in this part  of 

the paper.  Som e candidates had not  read the m aterials closely enough or had 

not  supported their  ideas with relevant  exam ples from  the chosen text .   

 

Quest ion 1 

 

The unseen poem  was Fantasy of an Afr ican Boy by Jam es Berry 

 

Quest ion:   How does the writer convey the significance of m oney ...?  

 

The key idea in the poem  was the paradox about  m oney -  that  it  cannot  in itself 

feed anyone, or heal anyone, or educate anyone, but  it  is nonetheless needed 

for food, m edicine and educat ion. Many students did grasp this, though som e 

thought  the poet  was saying how happy Afr ican people are without  m oney. A 

sm all num ber wrote that  the poet  was addressing the Afr ican boy, but  m ost  

recognised that  the boy was the voice of the poem , and a few were able to link 

this to language choice.  

 

The poem  was clearly accessible to all and a full range of responses were seen. 

Som e of the responses were a sim ple retelling of the context  and content  of the 

poem  and not  analysis. Weaker responses sim ply dem onst rated the abilit y to 

follow the narrat ive and m ake som e com m ent  on the Boy's dream s and ideas 

about  m oney without  any close language, st ructure and form  analysis. Many 

candidates t reated the persona of the Afr ican boy as a real individual with a 

st rong m oral m essage – this proved to be a clear discr im inator, as the m ore able 

candidate was able to m ove beyond this when dem onst rat ing greater insight  and 

analysis.  These responses provided detailed analysis, dem onst rat ing a depth of 

understanding of the poem .   
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The lim itat ions of poverty was com m ented upon as was the 'unfairness' of the 

dist r ibut ion of m oney -  'walled- round gent lem en...m inding m oney'. Som e 

suggested on the fact  that  this poem  could be a cr it ique of charit ies and how the 

wealthier nat ions were not  keen to help. 

 

There were a num ber of candidates who had only considered a sm all part  of the 

poem  and cent res should rem ind their  students to t ry and cover all of the 

unseen poem  (or prose ext ract ) , not  just  concent rate on a sm all area of the 

poem .   

 

Most  candidates responded quite thought fully on the effects of repet it ion and 

alliterat ion and som e explicit ly com m ented on language choice in term s of 

sim iles, m etaphor and juxtaposit ion -  with the m ore able candidates recognising 

and com m ent ing effect ively on the way the poet  had st ructured the poem  to 

reflect  the different  st rands. Som e suggested that  the sim ple language was the 

effect  of the Afr ican Boy being uneducated and that  m oney would be able to 

rem edy that  and the st raight forward language m ade the poem  all the m ore 

effect ive.  Many noted the powerful im age of ' flesh m elt ( ing)  from  our bones' 

and were able to interpret  it  as the effects of starvat ion. 

 

Som e candidates used specific linguist ic term inology with confidence and used 

this knowledge to explain how, why and to what  effect  part icular techniques had 

been used. 

 

Som e responses followed a rather form ulaic approach and tended to com e 

across as rather forced. On the other hand, those who wrote ent irely em pathic 

responses without  com m ent ing on techniques used or explor ing language in 

greater detail,  did have som e difficulty in gaining m arks in the higher levels. The 

m ost  successful responses were the ones that  did not  follow a form ula, but  

started with an intuit ive response and then looked for techniques which would 

bear out  the com m ents. As ever, st ructure was a problem :  though m any 

counted up lines and stanzas, it  was unusual if anything m eaningful em erged 

thereafter.  Students do find it  very difficult  to relate st ructure and content  

convincingly.  
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Quest ion 2 

 

The unseen prose ext ract  was taken from  The Rainbow  by D.H. Lawrence 

 

Quest ion:  How does the writer present  Ursula's feelings in this ext ract? 

 

The prose ext ract  produced som e very st rong responses and, again, a full range 

of m arks were awarded. Alm ost  all the candidates responding to this quest ion 

recognised that  the m ain protagonist , Ursula, was uncom fortable in her role as 

teacher and the m ore able were percept ive enough to realise that  it  was her 

perspect ive that  coloured the view taken of her class. 

 

Som e candidates sim ply described the situat ion, which was not  always fully 

grasped and included just  a  few com m ents about  Ursula herself. Bet ter answers 

considered the pat terns of language in the ext ract , part icular ly of im ages, with 

m any writ ing on Ursula’s feelings of being t rapped and suffocated, as well as 

im ages of hunt ing and warfare. Som e fixed on to the glossed words m aking 

excessive capital out  of these, perhaps because they stood out . Many m ade good 

use of the cont rast  to Mr Blunt , picking on the ideas of being inhum an and 

m echanist ic. There were sound com m ents on st ructure. I t  did seem  that  the 

prose ext ract  was m ore accessible for candidates when they discussed st ructure, 

perhaps because there is a t im e scale they can connect  to.  

 

Most  were able to ident ify appropriate exam ples from  the lexical fields and draw 

at tent ion to the im agery used in the passage.  The m ore able candidate really 

delved thoroughly into the concept  of conflict  presented through Lawrence's use 

of m ilitar ist ic language and im agery. There were m any responses discussing the 

im agery of pain and fr ight :  'torture over a fire of faces'. 

 

Although there were fewer responses to this quest ion, these often appeared to 

be m ore secure than the poet ry ones. As noted for Quest ion 1, there were quite 

a num ber of form ulaic responses and again, those that  started off with intuit ive 

com m ents and then supported these with textual references were those that  hit  

the cr iter ia required of the higher levels. 

 

A few less able candidates were dist racted into a personal response about  

Ursula’s fitness to be a teacher and som e were thrown by the clearly early 20 th 

century nature of the text  finding references to 'old m oney' a stum bling block. 

 

Many candidates referred to the ext ract  as a poem  and considered each 

paragraph as a stanza.   

 

Overall,  this quest ion seem ed to be tackled with enthusiasm  and 'gusto'.  
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Sect ion B 

 

Of the two Anthology quest ions, Quest ion 3 was the m ore popular, but  not  

always the m ost  successful opt ion for candidates.  Som e candidates st ruggled 

with the understanding of the poem s other than at  face value which, at  t im es, 

was not  always accurate.   

 

Although there is no requirem ent  to com pare and cont rast  the poem s, a 

considerable m ajor ity of candidates did so. Cent res are rem inded that  the two 

poem s d o  n o t  have to be com pared, but  there should be som e balance in the 

t reatm ent  of the two.   

 

I t  was certainly not  unusual to find candidates had coped in a m ore 

accom plished m anner with the unseen poem or ext ract  than they did with the 

taught  Poet ry Anthology.   As these were poem s that  candidates should have 

previously studied, it  becam e evident  that  in som e instances not  enough t im e 

had been spent  studying them  in preparat ion for the exam inat ion.  Som e 

candidates m ade a genuine at tem pt  to answer a Sect ion B quest ion, but  

responses suggested that  som e poem s had not  been studied and were being 

at tem pted as unseen texts;  however, it  was refreshing to find fewer 'nil returns' 

this series and alm ost  all candidates at tem pted a response. 

 

There were a num ber of candidates who had not  crossed the quest ion num ber 

box on the exam inat ion paper.  There were 808 'unident ified' unseen Sect ion A 

responses and 2260 Sect ion B, Anthology responses.  Cent res are asked to 

rem ind their candidates to ensure that  they t ick which quest ion they have 

answered.  

 

Quest ion 3 

 

This quest ion asked candidates to consider how the poets convey hopes and fears 

in I f and Prayer Before Birth.  

 

For Sect ion B, this was by far the m ore popular quest ion and a full range of 

responses were seen.  There was an im balance in m any answers with too m uch 

t im e spent  on one poem  at  the expense of the other, though the favoured poem  

varied. Alm ost  all candidates m anaged to explore the them es of hopes and fears 

presented with m ore able candidates focusing not  only on links in subject  and 

im agery between the poem s, but  also on the way st ructure influences our 

understanding of the dynam ics of the texts. 

 

There were plenty of excellent  interpretat ions of the poem s, with m ost  logically 

analysed and solidly evidenced.  I t  was clear that  a large num ber of candidates 

enjoyed working with these poem s.  I n som e responses, the understanding of 

both poem s was som et im es lim ited, though there was sound com m ent  on 

st ructure in the MacNeice poem . There is quite a lot  of content  in these two 

poem s, and it  is im portant  to bear this in m ind -   candidates cannot  wr ite about  

everything in the t im e available, and judicious select ion is key.   

 

Although com parison is not  required, som e candidates approached this quest ion 

as a com parat ive one.  'I f '  appeared to present  lit t le problem s with interpretat ion 

and m ost  candidates recognised the fact  that  this was a poem  from  a father to 
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his son. Som e lost  a lit t le focus by writ ing about  Kipling's son Jack, who was lost  

in WWI . 'Prayer Before Birth' proved a lit t le m ore problem at ic. There were 

com m ents of abort ion, that  it  was the m other fearing the actual bir th of the child 

or that  the child had been abandoned by God. Occasionally, the context  of the 

poem  was considered and som e points were m ade about  WWI I . More able 

candidates noted that  the first  poem  was perhaps the m ore opt im ist ic, whilst  the 

second dealt  with the evils of our world. 

 

There were a large num ber of responses which dealt  with only one poem , though 

this did not  seem  to be because of t im e const raints, since the candidates could 

write at  length about  the one poem . Perhaps they genuinely m isunderstood the 

requirem ents of the quest ion, rather than choosing to om it  one poem . I t  is a pity 

when this happens because at  t im es they wrote quite well on their  single poem , 

but  if there is a rubric infr ingem ent , the m ark has to be reduced accordingly. 

Candidates need to be m ade m ore aware of the need to cover two poem s in 

their answers. 

 

Quest ion 4  

 

For this quest ion, candidates were asked to explore how the writers of La Belle 

Dam e Sans Merci one other poem  from  the collect ion tell stor ies which engage. 

 

Many students were able to com m ent  in som e significant  detail on the concept  of 

engaging the interest  of the reader, which is encouraging. They found m any 

aspects to write about  including the init ial situat ion, the set t ing, the descript ion 

of the Belle Dam e, the point  of view of the Knight ,  the narrat ive m ethods, the 

'otherworldly ' and eerie atm osphere. St ructure and form  arose m ore naturally 

here because of the ballad layout , the num bered verses and the circular ity of the 

tale. What  they chose to accom pany it  with was perhaps a discr im inator.  The 

m ost  obvious, and generally the best  choices for a second poem , was ‘My Last  

Duchess’, which did work well from  the point  of view of an int r iguing narrat ive.  

Those who wrote about  'My Last  Duchess' did not  t ry to argue that  the late 

Duchess was 'flir ty ' and even adulterous, but  recognised that  Browning was 

revealing to us the character of an im m ensely vain and even psychopathic m an 

via the Duke’s own words;  however, com m ents relat ing to st ructure and form  

were not  always convincing, as som e students referred to this poem  as writ ten 

in blank verse or free verse, yet  it  is writ ten in rhym ing couplets.  

 

There were quite a few alternat ives offered, which held the reader's interest . 

 'My Last  Duchess', 'A Mother in a Refugee Cam p', 'Hide and Seek' being the 

m ore popular and the m ore successful.  The responses which looked at  poem s 

with a firm  narrat ive fared m uch bet ter than those which did not . For exam ple,  

m any who offered 'Sonnet  116' or 'Do not  go Gent le into that  good night ' did not  

really relate to the requirem ents of the quest ion.   

 

Conclusion 

 

Where candidates were less successful, literary devices had either been ident ified 

without  explanat ion or were sim ply listed.  Greater success would be achieved if 

candidates analysed specific areas of the text  and developed their  ideas, 

support ing them  with relevant  exam ples.  ‘Feature-spot t ing’ is no subst itute for 

detailed analysis.  The abilit y to exam ine the writer ’s m ethods and to connect  
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these with the ideas and feelings in the poem s were often the m ost  successful 

responses.  More com m ent  relat ing to the effect  on the reader would have 

benefited som e candidates’ responses. 

 

The handling of form  and st ructure was often disappoint ing in that  there was 

m ent ion of stanza, rhym ing schem es, caesura and enjam bm ent , but  com m ent  

was often m inim al as to how these cont r ibuted to the thoughts and feelings in 

the text .  

 

Candidates should be rem inded that  they m ust  write about  two poem s in Sect ion 

B and, for each poem , they should consider the language, st ructure and form  

when answering the quest ion.  

 

Cent res are advised to m ake greater use of past  papers and Sam ple Assessm ent  

Mater ials (SAMs) , available on- line, in order to m ake candidates m ore aware of 

quest ion form at  and st ructure.    

 

I n som e cases, m ore t im e needs to be given to the teaching of the Anthology 

poem s in order to allow candidates the opportunity to access the full range of 

m arks available.  There was evidence of accom plished work produced during the 

exam inat ion and m any cent res should be congratulated on the thorough 

preparat ion of their  candidates. 
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